History Department - Skills Mapping Overview

What does this skill look like in...

Skill Logo
In Year 9, students continue to speak in terms of the four key time
In Year 7, students are first introduced to the concept of In Year 8, students continue to speak in terms of the four key time periods from c1000-present. Students will identify and describe in
change and continuity. Students are also introduced to the |periods from c1000AD - present. Students will identify and describe in high levels of detail the changes and continuities across periods of
four discrete time periods from ¢.1000 AD - present. further detail changes and continuities across periods of time. Students [time. Students begin to explain further why changes and continuities
h d Students are challenged to identify and describe instances |begin to explain further why changes and continuities occurred. Students |occurred. Students must make comparisons and consider the
Change an e . . : ) S
T . of change and continuity throughout periods of time. will be encouraged through Bright Sparks tasks to compare causes and [relationship between causes, and how each has led to changes and
continuity Students begin to explain the reasons behind changes and |consider the relationship between them to show how they led to changes |continuities to varying degrees. This will be developed through the
continuities. Students begin to describe and explain and continuities to varying degrees. Students continue to describe and |consistent use of 16 mark questions where they must make
changes and continuities through the use of the PEE explain changes and continuities through the use of the PEE paragraph |sustained judgement. Students continue to describe and explain
paragraph writing structure. writing structure. changes and continuities through the use of the PEE paragraph
writing structure.
In Year 7, students are introduced to the concept of In Year 8, students are required to to describe causes and In Year 9, students are required to to describe causes and
causation (cause and consequence). Students are able to |consequences in more detail, and further explain their impact. Students |consequences in much greater detail, and fully explain their impact.
describe causes and consequences, and explain their develop their use of the PEE paragraph writing structure when Students develop their use of the PEE paragraph writing structure
Causation impact. Students are introduced to the PEE paragraph describing and explaining causes and consequences. Students are when describing and explaining causes and consequences. Students
u writing structure when describing and explaining causes encouraged to analyse (compare and contrast) and evaluate (the are required to analyse (compare and contrast) and evaluate (the
and consequences. Students are encouraged to analyse |importance of) causes and consequences in their writing as the year importance of) causes and consequences in their writing, with full 16
the most important causes/consequences as Bright Sparks [progresses, moving towards full 16 mark questions (with overall mark questions (with overall judgements) being applied throughout
tasks that feed into overall judgements. judgements) when appropriate. the year.
In Year 7, students are introduced to the concept of a In Yea_r ,8’ SEISIS contlnue D EIE (il und(_erstandmg G Y[, In Year 9, students deepen their understanding of 'Say it, Prove it'
o , - Prove it' when evaluating sources. Students continue to evaluate the . . o
Primary Source'. Students are introduced to the concept of | .. : ; . . when evaluating sources. Students continue to evaluate the utility of
, . " . utility of a source in relation to a particular enquiry. Students do focus on . : : . .
Say it, Prove it' when evaluating sources. Students are g . . a source in relation to a particular enquiry. Students focus on the link
. . " the link between the content of the Source itself and their own : .
introduced to the concept of evaluating the utility of a between the content of the Source itself and their own Knowledge,
. . . . .. |Knowledge, but they equally need to make comments on the Provenance . ;
source in relation to a particular enquiry. Students primarily . o . but they also simultaneously make comments on the Provenance in
Sources - these skills however are developed in isolation of one another,

focus on the link between the content of the Source itself
and their own Knowledge. Comments on the Provenance
are offered as Bright Sparks to the most able. Students
develop their inference skills in isolation, and not related to
source utility

progressing from one to the next. Students continue to develop their
skills of inference in isolation from source utility. Students develop their
inference skills in isolation, and not related to source utility. In Year 8,
Students are introduced to the workings of a historian, and how they
follow-up enquiries through their use of primary sources.

order to develop a full evaluation of the utility of the source. Students
develop their skills of inference in relation to the utility of the source.
In Year 9, students deepen their understanding of the workings of a
historian, and how they follow-up enquiries through their use of
primary sources.

In Year 7, students are introduced to the concept of
Interpretations (secondary sources). Students must be able
to identify key arguments from interpretations in relation to

In Year 8, students must be able to identify key arguments from
interpretations in relation to a historical enquiry. Students must also be
able to accurately support their findings with relevant quotes from the

In Year 9, students must be able to identify nuanced arguments from
interpretations in relation to a historical enquiry. Students must also
be able to accurately support their findings with relevant quotes from
the interpretation. Students must reach judgements about

- .5: o ): a historical enquiry. Students must also be able to . - . linterpretations based on their evaluations, and substantiate this
Int tati @ 65 g o . interpretation. Students must be able to apply relevant knowledge to this S
nterpretation v WV U accurately support their findings with relevant quotes from |. o . . throughout their writing. Students must be able to apply relevant and
vy . . interpretation in order to evaluate it. Students must then begin to reach . . : .
s : the interpretation. Students must be able to apply . - . . . detailed knowledge to interpretations in order to evaluate them.
L L . conclusions about interpretations based on their evaluations. Students . . .
knowledge to this interpretation in order to evaluate it. . . . . . . Students must be able to make comparisons between interpretations,
. . . . will begin to explain the relationship between primary sources and . . . . L
Students will be encouraged to explain why interpretations |, ., ~~° . . . . g - and explain which they feel is more valid/convincing. Students
. : historical interpretations, and how this explains why interpretations may : ; . . .
may differ through Bright Sparks challenges. differ develop explanations regarding the relationship between primary
' sources and historical interpretations, and use this to explain clearly
why interpretations may differ.
Lr: zﬁ‘iraﬁczu\j\(/ji;ni a;f d?ttrooﬂ::iggct; tf?eu(r:gggi%t g\f/ents In Year 8, Students are reminded of the definition of significance, based
/\ St%dents are able tg define si nificancg based around tﬁe around the scale of influence, the longevity of the impact and whether or [In Year 9, students must clearly articulate significance through the
/ \ scale of influence. the lon evg of the ir,n act and whether not something has unique qualities. Students begin to clearly articulate |use of the PEE paragraph writing structure, applying relevant,
or not somethin t,1as uni %e ﬁalities StEdents bedin to significance through the use of the PEE paragraph writing structure, detailed evidence and developed explanations based on the
Sianifican articulate si nifigance thr?)u r?the usé of the PEE 9 applying relevant, detailed evidence and developed explanations based [established criteria. Students must reach judgements based on
g cance 9 9 on the aforementioned criteria. Students must reach judgements based [comparisons between significant historical people and events

paragraph writing structure, applying evidence and
explanations based on the aforementioned criteria.
Students may be given the opportunity to reach
judgements based on comparisons between significant
historical people and events through Bright Sparks tasks.

on comparisons between significant historical people and events through
Bright Sparks tasks. Students will given the opportunity to make links
between the significance of events (i.e. to explain the significance of one
event in relation to another) through the use of Bright Sparks tasks.

through Bright Sparks tasks. Students must make links between the
significance of events (i.e. to explain the significance of one event in
relation to another).




