History Department - Skills Mappi

What does this skill look like in...

In Year 9, students continue to speak in terms of the four key time periods
In Year 7, students are first introduced to the concept of change | In Year 8, students continue to speak in terms of the four key time periods from | from c1000-present. Students will identify and describe in high levels of
and continuity. Students are also introduced to the four discrete | c1000AD - present. Students will identify and describe in further detail changes | detail the changes and continuities across periods of time. Students begin to
time periods from ¢.1000 AD - present. Students are challenged |and continuities across periods of time. Students begin to explain further why explain further why changes and continuities occurred. Students must make
Change and to identify and describe instances of change and continuity changes and continuities occurred. Students will be encouraged through Bright | comparisons and consider the relationship between causes, and how each
continuity throughout periods of time. Students begin to explain the reasons | Sparks tasks to compare causes and consider the relationship between them to | has led to changes and continuities to varying degrees. This will be
behind changes and continuities. Students begin to describe and |show how they led to changes and continuities to varying degrees. Students developed through the consistent use of 16 mark questions where they must
explain changes and continuities through the use of the PEE continue to describe and explain changes and continuities through the use of the | make sustained judgement. Students continue to describe and explain
paragraph writing structure. PEE paragraph writing structure. changes and continuities through the use of the PEE paragraph writing
structure.
In Year 7, students are introduced to the concept of C?“sa“°" In Year 8, students are required to to describe causes and consequences in In Year 9, students are required to to describe causes and consequences in
(cz:juse and consequenge) slnfdi;:ts. are abltetsc; d:sctnbe Causes | 1ore detail, and further explain their impact. Students develop their use of the much greater detail, and fully explain their impact. Students develop their
_ar; cd:onszqtuetzce;é:n exp a'"h e|_rt_|mpe;c y f U er;‘s are PEE paragraph writing structure when describing and explaining causes and use of the PEE paragraph writing structure when describing and explaining
Causation . '(;1 ro .l:;.:e od © i paragrap wnc:ng structure w egt Cit consequences. Students are encouraged to analyse (compare and contrast) and | causes and consequences. Students are required to analyse (compare and
g X g ey s anciconSea caces oILce Sl e valuate (the importance of) causes and consequences in their writing as the contrast) and evaluate (the importance of) causes and consequences in their
are encouraged fo analys%thehmost 'E‘po”im hat . year progresses, moving towards full 16 mark questions (with overall writing, with full 16 mark questions (with overall judgements) being applied
23:?;??;3;2?:&2(;% as Bright Sparks tasks that feed into judgements) when appropriate. throughout the year.
ISn Year'7, students are introduced to the concept Of. a 'Primary wh\((:]a;\i;|sztelut?nzntssoﬁ?cn:sn,u;utj?jg:t‘;e(l:?)%ttirr]miz ltjgi?/;sltjaantgl?r?eoljtiﬁtz;yc;;’ aPsrg::?cg in In Year_9, students deepen their understanding of 'Say it: _Prove it when_
ource'. Students are introduced to the concept of 'Say it, Prove . . f . evaluating sources. Students continue to evaluate the utility of a source in
it' when evaluating sources. Students are introduced to the jslationliolalparficliag enquiry. Stuqents do focus on the link between the relation to a particular enquiry. Students focus on the link between the
concept of evaluating the uiility of a source in relation to a contoptofithelSoliicelitssllanditisiowniknowledgablithoyieqtiallyineediio content of the Source itself anH their own Knowledge, but they also
- " e " make comments on the Provenance - these skills however are developed in " "
Sources particular enquiry. Students primarily focus on the link between simultaneously make comments on the Provenance in order to develop a full

the content of the Source itself and their own Knowledge.
Comments on the Provenance are offered as Bright Sparks to the
most able. Students develop their inference skills in isolation, and
not related to source utility

isolation of one another, progressing from one to the next. Students continue to
develop their skills of inference in isolation from source utility. Students develop
their inference skills in isolation, and not related to source utility. In Year 8,
Students are introduced to the workings of a historian, and how they follow-up
enquiries through their use of primary sources.

evaluation of the utility of the source. Students develop their skills of
inference in relation to the utility of the source. In Year 9, students deepen
their understanding of the workings of a historian, and how they follow-up
enquiries through their use of primary sources.

Interpretations

In Year 7, students are introduced to the concept of
Interpretations (secondary sources). Students must be able to
identify key arguments from interpretations in relation to a
historical enquiry. Students must also be able to accurately
support their findings with relevant quotes from the interpretation.
Students must be able to apply knowledge to this interpretation in
order to evaluate it. Students will be encouraged to explain why
interpretations may differ through Bright Sparks challenges.

In Year 8, students must be able to identify key arguments from interpretations in
relation to a historical enquiry. Students must also be able to accurately support
their findings with relevant quotes from the interpretation. Students must be able
to apply relevant knowledge to this interpretation in order to evaluate it. Students
must then begin to reach conclusions about interpretations based on their
evaluations. Students will begin to explain the relationship between primary
sources and historical interpretations, and how this explains why interpretations
may differ.

In Year 9, students must be able to identify nuanced arguments from
interpretations in relation to a historical enquiry. Students must also be able
to accurately support their findings with relevant quotes from the
interpretation. Students must reach judgements about interpretations based
on their evaluations, and substantiate this throughout their writing. Students
must be able to apply relevant and detailed knowledge to interpretations in
order to evaluate them. Students must be able to make comparisons
between interpretations, and explain which they feel is more
valid/convincing. Students develop explanations regarding the relationship
between primary sources and historical interpretations, and use this to
explain clearly why interpretations may differ.

Significance

/\

In Year 7, students are introduced to the concept of significance
with regards to historical figures and events. Students are able to
define significance, based around the scale of influence, the
longevity of the impact and whether or not something has unique
qualities. Students begin to articulate significance through the use
of the PEE paragraph writing structure, applying evidence and
explanations based on the aforementioned criteria. Students may
be given the opportunity to reach judgements based on
comparisons between significant historical people and events
through Bright Sparks tasks.

In Year 8, Students are reminded of the definition of significance, based around
the scale of influence, the longevity of the impact and whether or not something
has unique qualities. Students begin to clearly articulate significance through the
use of the PEE paragraph writing structure, applying relevant, detailed evidence
and developed explanations based on the aforementioned criteria. Students
must reach judgements based on comparisons between significant historical
people and events through Bright Sparks tasks. Students will given the
opportunity to make links between the significance of events (i.e. to explain the
significance of one event in relation to another) through the use of Bright Sparks
tasks.

In Year 9, students must clearly articulate significance through the use of the
PEE paragraph writing structure, applying relevant, detailed evidence and
developed explanations based on the established criteria. Students must
reach judgements based on comparisons between significant historical
people and events through Bright Sparks tasks. Students must make links
between the significance of events (i.e. to explain the significance of one
event in relation to another).




History Department - Skills Mapping Overview

What does this skill look like in...

Skill Logo
In Year 10, students should have a clear understanding of chronology in terms of
the four key time periods from ¢1000-present. Students will identify and evidence
in high levels of detail the changes and continuities across periods of time.
Students should be able to explain why changes and continuities occurred,
Change and relating this explanation to factors of change, such as th government, monarchy

continuity

or technology. Students must make comparisons and consider the relationship
between causes, and how each has led to changes and continuities to varying
degrees. This will be cemented through the consistent use of sustained
judgements, which students will support with evaluation. Students continue to
evidence and explain changes and continuities through the use of the PEE
paragraph writing structure.

Causation

In Year 10, students are required to describe causes and consequences in much
greater detail, and fully explain their impact. Students should have now
cememented their use of the PEE paragraph writing structure when describing
and explaining causes and consequences. Students are required to analyse
(compare and contrast) and evaluate (the importance of) causes and
consequences in their writing, using sustained judgements throughout extended
written pieces to evaluate causation, and reiterating this in detailed conclusions.

Sources

In Year 10, students embed further 'Say it, Prove it' when evaluating sources.
Students must evaluate the utility of a source in relation to a particular enquiry.
Students must create links between the content of the Source itself and their
own detailed and specific own Knowledge. They must also make comments on
the Provenance in order to develop a full evaluation of the utility of the source,
using PANDA to assist with the deployment of this. Students must use their skills
of inference in relation to the utility of the source. Further, they should deepen
their understanding of the workings of a historian, and how they follow-up
enquiries through their use of primary sources.

Students should be developing greater fluency in the application of all 5 key

historical skills. They should be ensuring that they are constructing answers

using the correct component parts and applying greater depth of explanation
and detailed specific evidence to support.

Interpretations

In Year 10, students must be able to identify nuanced arguments from
interpretations in relation to a historical enquiry. Students must also be able to
accurately support their findings with relevant quotes from the interpretation.
Students must reach judgements about interpretations based on their
evaluations, and substantiate this throughout their writing. Students must be able
to apply relevant and detailed knowledge to interpretations in order to evaluate
them. Students must be able to make comparisons between interpretations, and
explain which they feel is more valid/convincing. Students must be able to
explain the relationship between primary sources and historical interpretations,
and use evidence to suggest how one supports the other. They must be able to
artculate why some interpretations may differ, with supporting evidence.

Significance

In Year 10, students must clearly articulate significance through the use of the
PEE paragraph writing structure, applying relevant, detailed evidence and
developed explanations based on the established criteria. Students must reach
judgements based on comparisons between significant historical people and
events through. Students must make links between the significance of events (i.
e. to explain the significance of one event in relation to another). Further,
students should be able to explain, using evidence, the consequences of
significant events by being able to connect events that have occured across a
period of time.




History Department - Skills Overview What does this skill look like in...
The Tudors: Students must be able to identify and evidence in high levels of detail the changes and continuities
§ ) - across the Tudor Dynasty, relating to themes such as government, religion and society. Students must be able to
:;‘fa l"" “‘I:;’;:*af“;‘;e:r“z ’;‘::“I:j‘febs'eag;g:’:ﬂg.ﬁj‘jof‘s"sggf 'mm‘e‘f‘;‘;’nes explain why changes and continuities occurred, assessing the greatest cause of change - be that influence of
2 9 e A y! % by, i '9 o individuals or European politics. Students must deploy analysis by comparing and considering the relationship
s‘f ﬂhs 9°"9"‘":" g ‘;‘3 '9'l.°" & s°°'§ TR sl: o 'ef S eX,P :‘” between causes, and how each has led to changes and continuities to varying degrees. This must be cemented
e s e e e o hang | through the consistent use of sustained judgements, with full evaluation of the factors under consideration.
P el‘ ?‘g‘ S popea) "°h‘”°5-‘ ir ﬁ"‘.‘sé““s‘ levelop | 5y,dents will develop the use of PEAL paragraph structure to evidence, explain and analyse changes and
"‘”: {‘s's Y ";‘ah"‘gl‘:g’{“’"‘:“s°”s & d°°”5:. e’.:. B [e Eiftse "; e""eet‘rﬁ?“sﬁ‘sv continuities from 1485-1603. The American Civil War - students must be able to identify, criticise and evidence in
g; Ce;"g’;:‘é m:fu eh “:’e °c :r:‘s?;z:{‘us?gf';‘j;:; e‘;‘fﬁg'g?ﬂ;geﬁich s Will high levels of detail the causes, consequences and significance of key events and/or individuals linked to the
e suppof‘ B e e e V'elogp epEagn s outbreak of the American Civil War. Students must develop analysis by making comparisons and consider the
Change and Doragtaph Struttire 1o evidence. explain and evalusts changes and contindities | e1atonship befween causes, events, consequences, changes and continuities, and how each has led to changes
Bl D000 Tre e e it o and continuities to varying degrees. This will be cemented through the consistent use of sustained judgements,
continuity fomy 3. The American Civil War - students must be able to identify, | yhich students will support with evaluation. Students will develop the use of PEAL paragraph structure to
°"“°'rse and e}’fe""e ‘"‘h'gh‘f"e.'s d‘?’ ge‘al" ""i?‘:se‘f‘ I and evidence, explain and evaluate the changing nature of America in the years c1845 to 1877. African-American
2‘9“‘ '.°a"°g °.| vsy egfnds a‘n jor wal nlxa s link ‘e A ob e 0‘;_ reak of the | Civil Rights NEA - Students must be able to identily and evidence in high levels of detail the changes and
"‘e!:fa" 5 4l ] £o h‘.‘ i" B e EB S wEliiy °°”‘r‘\’5"5°”5 a;‘ continuities across the years 1890 to 1900, covering the main developments of the African-American Civil Rights
e e anand®S and | movement,relating to themes such as black leadership, activism and support o the federal government. Students
3‘;" r'::; I?rsﬂi:r\‘mu g:’::‘rﬁemzz ;roj Cn ;"egiz:‘s’i‘sle“:{‘u';‘:'o'iezu‘s’;;z:j“g should be able to explain why changes and continuities occurred, assessing the greatest cause of change - be that
o e s S o e e S eveiop | Inluence of individuals or events such as World War II. Students must develop analysis by making comparisons
J(heguse e e el slmcm"ef’w s P |and consider the relationship between causes, and how each has led to changes and continuities to varying
e s' & rgeﬁ‘éa o= s 1821 degrees. This will be cemented through the consistent use of sustained judgements, which students will support
'ging yRarEl) D with evaluation. Students will develop the use of PEAL paragraph structure to evidence, explain and evaluate
changes and continuities from 1890 to 1990.
The Tudors and the American Civil War: Students are required to evidence
causes and consequences in greater detail, and fully explain their impact. The Tudors and the American Civil War: Students must evidence causes and consequences in great detail, and
Students should develop their use of the PEAL paragraph writing structure when |fully explain their impact. Students must have embedded their use of the PEAL paragraph writing structure when
Causation evidencing, explaining and analysing causes and consequences. Students are | evidencing, explaining and analysing causes and consequences. Students must deploy clear analysis (compare
required to analyse (compare and contrast) and evaluate (the importance of) |and contrast) and ewvaluation (consider the importance of) causes and consequences in their writing, linked
” causes and consequences in their writing, using sustained judgements frequently back to a sustained judgements throughout extended written pieces to evaluate causation. Further, they
. throughout extended written pieces to evaluate causation, and reiterating this in | must reiterate this in detailed conclusions.
detailed conclusions.

— The American Civil War: Paper 2 introduces the use of primary sources of American il War: Students continue to master the skills of Paper 2, focusing on the use of primary sources of
varying natures as part of the compulsory paper. Students are asked by the varying natures as part of the compulsory paper. Students are asked by the paper to evaluate the value of the
paper to evaluate the value of the sources, individually, in relation to the specific |sources, individually, in relation to the specific enquiry of the paper. Students will be fluent on how to address the
enquiry of the paper. Students will be taught on how to address the source's source's content for value, alongside each source's provenance and tone features for value. All of these aspects

Sources content for value, alongside each source's provenance and tone features for will be supported with deep, detailed contextual knowledge taught in the course. In Year 13, students will be
value. Al of these aspects will be supported with deep, detailed contextual expected at thi
knowledge taught in the course. In Year 12, students will be gradually moving | American
from one source, to two sources over time, before finishing the year completing | skills to a range of primary sources used for their coursework. This will cover a greater variety of natures, as well
three sources in an hour's exam, replicating the final exam at the end of Year 13. | as a plethora of different authors, working towards a contributory score of up to 10 marks for their final coursework.
The Tudors: Students must become fluent in identifying multiple nuanced arguments from interpretations in
The Tudors: Students must be able to identify multiple nuanced arguments from | relation to a historical enquiry. Students must also be able to accurately support their findings with relevant quotes
interpretations in relation to a historical enquiry. Students must also be able to | from the interpretation. Students must reach based on their
accurately support their findings with relevant quotes from the interpretation. Students must be able to apply relevant and detaned knowledge to |n|erpretahons in order to evaluate them,
Interpretations Students must reach judgements about interpretations based on their suggesting why they are both ican Civil Rights NEA -
evaluations. Students must be able to apply relevant and detailed knowledge to | students will use their skills taught in the Tudors m apply the same skills to a range of historical interpretations
interpretations in order to evaluate them, suggesting why they are both used for their coursework. This will cover a greater variety of views, as well as a plethora of different authors from
. . . . convincing/valid or unconvincing/invalid. different backgrounds and contexts, working towards a contributory score of up to 10 marks for their final
~Y-vY-94 coursework
The Tudors: Students must clearly articulate significance through the use of the | The Tudors: Students must clearly articulate significance through the use of the PEAL paragraph writing
PEAL paragraph writing structure, applying relevant, detailed evidence and structure, applying relevant, detailed evidence and developed explanations. Students must make links between
developed explanations. Students must develop links between the significance | the significance of events by alaysing the event in question, using limitations or linking to other factors. Students
of events by analysing the event in question, using limitations or linking to other | must create a judgements based on these comparisons between significant historical people and events and must
/ \ factors. Students should create a judgements based on these comparisons sustain this judgement throughout their answer. The American Civil War - as with The Tudors, students must
between significant historical people and events and should sustain this clearly articulate significance through the use of the PEAL paragraph writing structure, applying relevant, detailed
Signifi / judgement throughout their answer. The American Civil War - As with The evidence and developed explanations. Students must develop links between the significance of events by
ignificance Tudors, students must clearly articulate significance through the use of the PEAL |analysing the event in question, using limitations or linking to other factors. Students should create a judgements

paragraph writing structure, applying relevant, detailed evidence and developed
explanations. Students must develop links between the significance of events by
analysing the event in question, using limitations or linking to other factors.
Students should create a judgements based on these comparisons between
significant historical people and events and should sustain this judgement
throughout their answer.

based on these comparisons between significant historical people and events and should sustain this judgement
throughout their answer. African-American Civil Rights NEA - Students must clearly articulate significance
through the use of the PEAL paragraph writing structure, applying relevant, detailed evidence and developed
explanations. Students must develop links between the significance of events by analysing the event in question,
using limitations or linking to other factors. Students should create a judgements based on these comparisons
between significant historical people and events and should sustain this judgement throughout their answer.




